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.^ABSTRACT v 

This module on vocational legislation is one of a set 
of four providing an introduction to vocational education and is part 
of a larger series of thirty^foar modules constituting a core 
curriculum intended for use in the professional preparation of 
vocational educators in the areas of agricultural* business* home 
economics* and industrial education. Following the module objective 
and overview and a bibliography of suggested resource materials 
(readings) for the entire module* three lessons are presented: (1) 
gaining an understanding of the significance of early and present 
legislation on vocational education; (2) reviewing the national study 
panels and reports that provided the basis for the major pieces of 
vocational legislation; and (3) analysis of the economic* political* 
professional* and social factors of the times ^hat led to the 
legislation enactment of the Smith Hughes Act of 1917* the Vocational 
Education Act of 1963* and the Vocational Amendments of 1968 and ^ 
.1976. . Each lesson contains zhe objective^ overview* a list of 
suggested learning activities* and a list of suggested resources 
(readings). Concluding the module is a pre/posttest and an answer^ 
key. (The modules have been field tested in vatious educational 
settings* including bachelor and masters degree programs* and are 
considered adaptable to many instructional styles and student^entry 
levels. CE 016 935*937 contain working papers and other materials 
used in the development of the nodule series.) (JH) 
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ABOUT THIS MODULAR CURRICULUM 



This module Is one of a series of 3** modules Intended for uae In the. pro- 
fessional preparation of vocational, educators In the vocational education 
service areas of agricultural, business, home 'dconomlcd, c^nd Industrial 
education. THe currlculum/can be adapted to various stales of Instruction 
and to various entry- levels of students. ^ ^ / 

" . ^'^ i ' . 

It Is recommended that an Instructor planning to use tjiese modules review 
each category to determine if any modification la needed in the objectives 
and suggested activities so that they conform with local institutional 
policies and/or vocational education programs. It'ls also suggested that 
resources and activities be ideni^ified for the specific entry-level of 
the student to be served. 

The activities listed are suggested. The use of any other, activity ^ or 
reading reference which the instructor believes would. help to accomplish 
the. objectives of that lesson is encouraged. The choice of the teacher 
to use the entire module^ either through group reports or individualized 
assignment^ will be related to individual student competency requirements. 

Since many modules strongly recommend the use of local administrative 
pefraonnel and community raourcea > It is suggested that all site visita- 
tions, and requests for assistance in the community be coordinated by or 
cleared j through the Instructor. The instructor may wish to distribute 
these tasks among the student group and acyroaa the community with the class 
report system being xjsed to disseminate the information gathered. 

' \ ■ - ■ -I . 

These modules have been field tested in various settings. They have 
1:een useji with students working toward a bachelor's or master^a. degree 
and with '^students seeking the designated aiibjects credential in Calif- 
omlca. \so,me modules wre tested through student Independent atudy> 
others a^j part of total class assignment^ and still others as an alters 
nate afctlylty. Vorka^jpp participants examined the materials in terms of 
content^ tictlvlties^ and resources. The adaptability of this c^urrlculum 
is \one' of /its strengths. v ^ 

'\ - ' ^ \ : ■ ■ ' . ■ 

THielmaterl^s could not have been completed without the participation and 
contrlbutldti of many individuals Chief among these persona were the 
modiile writers workshop participants, field-test instructor^ and students. 
Conference jireaentors and evaluators also contributed to this project. 
Proceedings \f the workshop are available ugpon request. 
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VOCATIOIIAL LEGISLATTOir ' \ 

Module G'b.lectlve 

Upon satisfactory completion of this module, the student preparing to tecome 
a teacher of vocational education subjects will lDe,able tq:^ 

Ci) Explain what' Idfgislation has brought improvements in vocational ■ 
education in the United States * 

(2) Outline the'^changefe in vocational education lesislatiqn, fron" 
191? to the Anendjnents of 1976 and explain the economic, social, 
educational causes for change* 

(3) ^ Explain the effect of recent legislation on today*s eS^cational 

_progrsjiis. • ■ ' 



>todiile OvervieV' 



The content of this module is divided into three lessons dealing with three 
major areas * ' ^ , ' ^ 

The first area concents^ early federal legislation for vocational education 
including the laajor features of specific legislation from the Marrill Act 
of l862 to the Vocational Amendments of ^975-76* - 

*" * - 

IText, the module requires the learner to hecome familiar with the national 
study panels and reports that provided the hasis for the major pieces of 
vocational legislation* ^ ^ 

Finally, the module requires the learner to hecome acquaint ed^with the key 
.economic, political, professional and social factors existing during 'the 
times that each piece of legislation was heing developed* . ^ 

This module has heen divided into three lessons: 



Cl) Gaining an understanding of the significance of early and presetit 
legislation to vocational education* v 



^ * 

(2) Revlevlng the national stut^ panels and reports that provided 
the basla for the major pieces of vocational legislation. 

(3) Analysis of the economic^ political^' professional* and social 
factors of the times that led to the legislation enactment of 
the Smith-Hughes Act of 1917> the Vocational Education Act of 
1963* the Vocational Education Amendments of X968> and the Voca^ 
tlonal Amentoonts of 1976. ■ - . ' 



^ Resource- Materlala for Completlnif^ the Activities in this Module 

American Vocational Association* Legislative Information for . 
Affiliated State Associations * Va3hlngton> C*J Vol^ V> 
No* 3 > March, 1975> and Ho. 5> May, 1975* 

Barloir, Melvln L* ''200 Years of Vocatlpnal Education 1776-1976.'* 
American Vocational Journal ^ May, 197^* 

Comptroller General of .the United States, What Is the Role of 

Federal Assistance for Vocational Education? Report to the 

Congress. Washington^ D. C.j United States General Accoiint- 
lne"Offlce> Decemher. 31> 197^. 

Ellis,. Mary Louise. A Synthesis of Activities Leading: to the 
Enactnent of the Vocational Education Act of 1963 , Suhnitted 
.to the Faculty of the Graduate College of , the 'Oklahoma State 
, University in partial iulfill:nent of the requirements for the 
Degree of Doctor of Education* Ann Arbon, MlchiganJ University 
Microflbns-,.1972. 

E-zans, R. M. , G. L. I^lan^jm, and 0. Prasan;^ Education for Er.plo:meni: 
The Jackfi;ro\ind and Potential of the 19^8 Vocational Education 
,^endrents . Ann Arhon, Michigan: The Institute of Industrial 
^Relations, 19^9* * * , 

Kllever,. Douglas E. Vocational Education Act of 1963: A Case 
Study in Legislation . Washington, D. C: American Vocational 
Associ^lon* 

Lazerson, Marvin and V. Worton Grubh. ' Ajserlcan Education and Voca^ 
tlonalisn: A Docuinentary History '1870-1970 . riev Yo^rk: Teachers 
College Press, 197^ • [ ^ , 

, Nystron, Dennis C._ Occupation and Career Education legislation . 
^ Indianapolis, Indiana: HovardWr Sams & Companyv 1573. 

Strong, Merle E. and Carl J. Schaefer. Introduction to Trade-, ^* 
Industrial^ and Technical Education . Colunhus, Ohio: Charles E. 
. Merrill, 19T5^ \ 

Thpnrpson> John P. Fo\indatlon^ of Vocational Education: Social and 
PhilosoohlcaL Concepts T Englewood Cliffs, New Jersey: Prentice- 
Hall, 1973. y . ' 

The Vocational Education Act of 1976 . Title II of Puhllc Law 9U-U82 
Education Aiaendjnents of 1976.' Sacramento: Califomla State De- 
partnient of Education, 1977. V " . 



Slides and Caaaettes 

Slides and-caasette tape Vocational Amendments 1976* Contact U* S*^ 
Office of Education > Deportment of Vocational ^Education, Washington > 

Slide and cassette tape concerning Vocational Amendment, of 1976* Con- 
tact State Director > Vocational Education. California State Depart- 
ment of Education > 721 Capitol Mali, Sacrdmento^ California 956ll** 
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VOCATIONAL LEOiESLATION 



Lesson One: Gaining an Understanding of the Significance 

of Early and Present Legislation on Vocational 
Education 



Ot>.1ectlve 

Upon satisfactory conipletlon of the activities of this less^orTTthe 
student preparing to become a vocational teacher will be able to " ' 
state the significance of the Smltb-Hu§hes .Act of ISjlT; the Vocational 
Act of 1963; the ^ Vocational AmenanentsL^f_ I968; and 'the Vocational 
Auiendicenta of 19^6, 



Overvlev ^ , ^ 

Since the enactment of the first act in 19lT> the. Smith-Hughes Act, 
there have been new acts and amendments to keep vocational education 
legislation current. Tnis lesson vlll provide the learner with an 
opportunity to discover the lurportance of legislation ' concerning voca^ 
tlonal education. Studying legislatioft also provides a Vasls for look- 
ing at the future. 

Suggested Acti'/ities 

Cl) SuMiiarl2e and explain the significance of early and contemporary 
federal legislation for^, vocational education. For each of the 
four najor pieces of vocational education legislation (The Smith- 
Hughes Act of 1917, the Vocational Education Act of 1963, the Vo- 
cational* Amendments of 1968, and ihe Vocational Amendments of 1976), 
list four statements you locate in the literature that describe 
the significance of the legislation. Be prepared to. discuss your 
findings in class\ Check the references identified for this les- 
son in completing the activity. 

(2) Explain the procedtires used by the fe^ral government in allocating 
federal funds to the states for vocational, education. 

(3) Obtain a'copy of a slide/tape set explaining the Vocational Amend- 
ments of 1976; sumciarise and be prepared to discuss the difference 

. between the 1976 legislation and previous legislation. ■ ^ 



(k) Prepare an ^outline explaining how the Ainenfiffients of 1976 aftect 
current progroina in your area of specialty 



Suggested BeaouTcefl ^ 

't 

American Vocational Association* Vocational Technical Terminology . 
Waahington, 1971; 

Ellis > Mary Louise. A Synthesis of Activities Leading to the Enact* 
ment of the Vocational Education Act of 19^3 . Submitted to the 
Faculty of ^ the Graduate College of the Oklahoma State University 
in partial fulfillment of the requirements for the Degree of Doctor 
of Education, Ann Artor, Michigan; University MicrofLlms, 1972. 

iiystrom, Dennis C. Occupation and Career Education Legtalfitlon . 
Indianapolis, Indiana: Hovard W. Saias & Coinpany / I973, 

Strong, Merle E* and Schaefer, Carl J. Introduction to Trade , 
Industriial, and Technical Education , Columbus, Ohio^ Charles E. 
Merrill, 1975. 



Slides and Cassette Tape . • 

Contact -Staite Director, Vocational Education, State Department of 
' . Education, 721 Capitol Mall, Sacramento, California 9581U. 



Ifcon successful con^letion of- assigned 
activities, proceed to Lesson 2. 
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VOCATIONAL LEOISUTION 



Leason Tw^o: Reviewing the National Stu<^ ^-Panels and 
Eeports that Provided the, Basis for the 
Major Pieces of Vocational Legislation 



Otijective 

Upon satisfactory coctpletion of the activities of this lesson, the student 
preparing to become a vocational teacher^will te atle to: compare and 
contrast the needs for vocational education as identiried by the Commission 
on National Aid to Vocational Education (l911t), the Panel of Consultants on 
Vocational Education (196I-I962), and the Advisory, Council on Vocational. 
Education (1968) . , * 



Overvlev 

Ihis lesson acq^uaints the. learner vith the three national study panels and 
the panel reports that provided the basis for the m^jor pieces of Vocational 
Education Legislation, TtG three national panels .vere: The Commission on 
National Aid to Vocational Education; (191^) , the?* Panel of Consultants' on 
Vocational Education (1961-1962), and the Ad Hoc Advisory Council on Voca- 
tional Education (1968). ,,The panel reports were ^particularly significant 
because they shaped subsequent legislation* These documents include .'Report 
of the Commission on National Aid to Vocational Education,'' ''Education for 
a Changing Vorld of Work," and "Vocational Eaucation: Th^ Bridge Between 
Man and Eis Work*" ^ . * . 



SU9:gested Activities 

(1) The Commission on National Aid to Vocational" Educatiori Cl9l^) vas 
appointed'to study the problems involved in 'a national, system of 
federal aid to the states for secondary education. It attempted . , 
to answer four basic questions: / 

a."" - To what extent is there 'a need for vocational education in the* 
United States? X . - * 

' -L - -n 

b* What kinds or forms of vocational education should'be stimulated, 
by national grants^? 

c* To what extent should the federal government aid the states 
through national grants for. vocational education? - ' 



-8 ■ 
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d* Under What conditions ahould grants to the atatea for .'vocational 
education iDe made? ' { 

Find the answerfl to. the four questions using the following refer- 
ences-: ^ 

a* Swanson, J* Ch'fester, ed* Development of federal Legislation for 

^ Vocational Education ^ Chicago; American Technical Society, 19^6 * 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 

Id. Thoitrpson, John F* Foundations of Vocational Education: Social 
and Philosophical Concepts . Englewood Cliffa, New-Jersej-; 
Pr«ntice-Hall, Inc^, 19T3* ' ' 

(2) Prepare a summary of the report submitted ty the Panel of Consultants 
on Vocational Education Cl9ol-62) as presented in the May. issue of 
the American Vocational Journal , 1976, "Education for a. Changing World 
of Work." 

(3) Prepare a written report giving the tasic differences between findings 
of the three panels:" Commission on National Aid to Vocational Educa- 

' tion (191*+), the Panel of Consultants on Vocational Education C196I- 
^1962), and the Advisory Couricil on Vocational Education (1968).^ 

(k) Outline the duties, of the National Advisory Council as set forth in 
.the 1968 Amendoients for Vocational Education and be prepared to dis- 
cuss then in class. - 

(5) Interview a, Begional St^pervisor of Vocational Education, California 
State Department of Education, and prepare a report on the procedures 
^ used hy the Departnient^ in setting up an Advisory Council to meet the 
req^uirements on th6 1976 amendjnents. 



Suggested Resources . ^ . ' , ' - ^ 

* . - ■ 

Barlow, Ifelvin L. ."200 Yeaa^ of Vocational Education*^' ' ^ Amerlc'an 
Vocational Journal s Hay, 1976. - . 

Educational for a Changing World of Work . , Report of the Panel of 
Consultants on Vocational Education, U. ^. Office of Education. 
Washington, D. C*? U. S. Government Printing Office, I963. 

Struck, F. Theodore. Vocational Education for a Chajiginff World . 
,Hew York: John Wiley & Sons, I9U5, . ' * ~ 

Swanson, J. Chester, ed, "" Development of Federal Legislation for 
Vocational Education . Chicago: American Technical SocietK''1966. 

■ Thon^Json, John F. Foundations of Vocational Education: Social- and 
. Phil6sophicar Concepts ^ Englewood Cliffs, Nev Jersey;. Prentice* 
Hall, 1973. ^ i . 



Venn, Grant* Man, Education and Work; Poatsecondary Vocational and 
Technical Education * Washington, D* ^C*: American Councir on Edu- 
catlon, 196U* 




Vpon succeasful co^ipletion of'aasigaed 
actSrvltiea, proceed to Lesson 3* 
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VOCATIONAL LEGISUTIOK , 



Lesson Three: Analysis of thft' Economic , Political, Professional, . 

and Social Factors of the Times that Led to the 
Legislation Enactment of the Smith-Hughes Act of 19lT> 
the Vocational Education Act of 1963, the Vocational ■ 
Education Amendments . of 1968, and the Amendments of 
1976. 



Objective ^ 

' ■ " '■ ^ ' ► 

Upon satisfactory completion of the activities of this lesson, the student 
preparing to become a vocational teacher will be able to: (l) Identify the 
key economic, political, professional, and social factors that affected the 
enactment "of the Smith-Hughes Act of 191T; (2) identify the key economic, 
political, professional, and social factors that affected the enactment of ^ 
the Vocational Education Act of 1963; (3) identl^-iy the key economic, poli- 
tical, professional, and social factors that affected the enactrient of the ' 
- Vocational Educjation Amendments of, 1968; (1*) describe the status and^pro* 
gress , and :lmplementatlon of current legislation, the Vocational Education 
Amendments of 19T6. - . 

Qverviev . 

The- years preceding the enactment of the Smith-Htighes Act of 1900 and 1910 ^ 
vere ye^rs of tremendous growth. The population increased from 76. million 
to bver^ 91 million.. The gross national product more than doubled. , Farm / 
Income rose sharpOly arid industrial productlon{hoomed. The- demand for skilled 
workers and managers for both industry and farm vas great. ' 'Immigrants played 
a major role Iti providing skilled manpower. :The5e years were also years of, 
impending involvement in a world war; ^ ' ' 

The Vocational Education Act of .1963 was an apparent outgrowth of economic 
conditions and societal needs which existed in the United States in the 
late 1950*5 audearly 1960*5. The recessions of 1958 and l96l brought un* 
employment to its -highest level since the ' l930*s . _ For e3cai:s>le, in 1962, the ^ 
unemploytient rate averaged 5*6 percent. Youth, especially minority groups, : 
the older workers , the undereducated, and the unskilled were particularly 
hard hit; The unemployment problem was further .aggravated by the movement 
of rural people to larg^ metropoHtan areas; hy discrimination based on^ageV - 
Sex, and race; by the need to rehabilitate the physically and mentally 
handicapped; by^ a tax structure which discouraged industrial expansion; 
and by Inadequate edupatlonal opportunities, particularly in vocational,, 
education. 
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The conditions that provided the impetus for the enactment of the Voca- 
tional Education Act of 1963 were greatly intensified during the follow* 
ing decade and> in turn> pro\*ided impetus for the enactment of the 
Vocational Aiaendmenta of 1966. These conditions were higji ratea of 
unemployment > ahortages of skilled manpower^ and the growing economic 
and social disparity between the unemployable and the employed. . The Civil 
„ Rights movement focused attention upon poverty > bringing the problem of 
the disadvantaged in Job conrpetition into sharper relief. The 1966 
Carnegie Foundation Report. concluded that the nation was devoting many 
more resources to educating suburban children than city children. As a 
result of such reports > the 1968 amendments emphasized meeting the needs, 
of the socially^ economically > and culturally disadvantaged. 

The key factors affecting the 1975-76 Vocational Education Amendments " 
included continued shortages in energy supplies; continued need to meet 
manpower requirements; need for velfare reform; continued development of 
new technology > and professional factors such as *'over educated graduates." 
Social factors having an impact on nev loigislatidn included continued 
errphasis on the need for pro-'/iding vocational education vhlch places a 
priority upon development of the individual, not' the needs of the labor 
market, and the continued eizphasis on assisting groups with special needs. 

y Su^^ested Activities ^ 

(1) Four key factors affect legisla.ticn: economic, political, profes- 
'sional, and social. Consider the following legislation and identify -■ 

Vhich factor was probably the most infliiential in. the passage of 
the legislation, and. to what eitent,^lf any, the other three fac- 
tors courtrlbuted to the blll*s passage. , - 

. Leffialation to consider : 

Mbrrlll Act of 1862 ■ , ' ' 

Smith-Hughes Act of 1917 ^ ■' ■ 

T 

George-Barden Act of 19^6 
Vocational Education Act of 1963 
Vocational Education Amendments of 1968, 
Vocational Education Amendments of 1976 

(2) Look ^ in the Conto'essional Record and determine how your congress- 
^man and senators voted. on the 1975-76 Vocational Education Amendments. 
Write a letter to them asking them to give their views on this legis- 

. iation. * ■ ' 



a. 
b, 
c. 
d. 
e. 
f. 
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Suggegted Begources 



The California Flve-^Year StatG Plan for Vocational Education? A Plan-" 
nlng Process . Sacramento, California; 1977, 

Education for a Changing World of Work , Report of the Panel of Cbnaul-* 
tanta. on Vocational Education; U. S. Office of Education, Washington 
D. C: U, S. Government Printing Office, 1963. 

ELlls, ^Eary Louise. A Synthesis of Activities Leading to the Enactment 
of the Vocational Education Act of 1963 > SuTjmitted to the Faculty of 
the Graduate College of the Oklahoma State tftilverslty In partial ful- 
fillment of the requirements fo;r the Degree of Doctor of Education. 
Ann Arbor, Michigan; ^Unlverslty Microfilms, 1972.^ 

, ' ^j*^ - , ^ 

Vocational Education? -^e Brldg:e Betveen Man and His Work . General 
rqjort of the Advisoiy. Council on^Vocatlonal Education. Washington, 
D. C: U. S. Government Printing Office^ 1968. 



Upon completion p'l the asslgrted activities 
in this modtiie> you should he ready to take 
the Module Posttest. See your instructor 
for directions and measureioent criteria* 
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VOCATIOIIAL LEOISLATIOn 



MODULE PHE/POSTTEST.. 

St,udent . 
- ^. , ^ Instructor 
Date 



Student: This module pre/posttest is designed t<y ^assess your know- 
ledge of the legislative acts pertaining to vocational edu- 
cation; the economic, political, social, and professional 
factos that had significant bearing on the legislation; and 
the iniportance of the national study panel reports on voca- 
tional legislation'. Since^this nodule is an individualized 
and ccnpetency-hased^ learning -device > you vill need to study 
only those lessons that are- presented on the basis of yoiir 
response to this test. ' ■ ' 



1, Explain what you consider to^,h& the significance of the Smith-Hughes' 

' Act of 1917. r " ■ ' . ■ 



2^. What national study x^anel submitted the report that provided the hasi 
for the Smith-Hu^es Act of 1917? 

^ / t -■ 



3. 



What were the key economic, political^ professional^ and social fac- 
tors that affected the enactinent of, the Smith-Hughes Act of 1917? 



Module Pre/Posttest (continued-) 

1*. Name each of the professional organisations in vocational education 
and explain hov as an organized bo(^ through AVA they can influence 
vocational legislation* 



5< Which federal act focused attention on services to people and meeting 
the needs of individuals? E::plain hov this Act differed.^ from previous 
acts * . . ^ - ' '■ - , 



6. ,What federal legislation made it possible to recognise nev and emerg- 
. ing occupations? S:cplain briefly hov technological changes in mechani- 
cal' equipment have brought about, a significant social and economic 
change in our -communities. Hov could you as a vocational instructor 
help solve some of the problems of our communities hrought ahout by nev 
and emerging occupations and technological changes? 



7. Vocational Education, as^ a part of t^e overall educational system, la , 
needed to produce |Ln educational environment- conducive ta the total 
development of the individual. Vocational education, as part of the . 
overall educational system^ is needed to provide education for all -of 
the children of all of the people. How did the Vocational Amendments 
of 1968 help to achieve this objective? 
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Module ,Pre/Po3tte6t (continued) 

8. Liot ^the funding priorities outlineid in the^'State Plan based on the 
, 1976 Amen^enta' for Vocational Education* 
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VOCATIONAL LEGISLATION 



AIISWEB KEY 
MODULE PRE/POSTTEST 



Instructor ; Do not reproduce this page in students? booklets* You 
must retain it for grading and prescriptive ptyrposes. 
Answers will vary with individuals. A preferred re- 
sponse might be similar to the answer presented. 



1. Biis act established a pattern for federal-state cooperation in vo- 
CLI) cational education that continues to exist even \inder the most re- 
cent federal legislation. 

2'. CoTEinission on ITational Aid to Vocational Education 
(L2) ... ' ^ ^ 

'3. The economic factors vere; Rapid industrial^-grovth of the n^ation 
CL3) vlth corresponding manpower heeds; indnstrl'al and technological 

revolution; critical need^for skilled manpower in industry aijd agri- 

■ culture; inadequate preparation In farming on the part of the, majority 
of the nation *s farms. ^ ^ \i 

The- political factors included: World War I; competition with in- 
dustrial national of the^world; influentifiil mral interests -in con- 
gress; need to **catch up with Germans** in training workers for the ^ 
" war effort; three separate appefiils for congressional action on the 
Smith-Hughes Bill made by President Villon. 

The professional factors included: The National Society fp"r the 
promotion of Industrial Edijcation emphasizied the need for industrifiil 

. education to be brought to^the attention of public" at large ihd de- 
manded educational' experimentation and reform; Massachusetts 'set 
xip state .level program of vticational education that provided "model 

' for country; Commission on National Aid to' Vocational Education 
appointed by-President Wilson; Commission^ubmitted report that 

■ provided basis' for Smith-Hughes Act. 

The aocial factors were: Increasing population; urban growth; ine-J" 
r_ quality of opport\inity in educational' systems; industrial and ^social 
' unrest. ' ' „ - ^ ^ 

The Vocational Education areas are: Agriculture* Educatio^i; Bxisiness 
(L2) and Offlce^Education; Distributive Education; Guidance; Health" Occu- 
pations Education; Home Economics Education;; Industrial Arts Education; 
Trade and Industrial Education* \- ^ 



Prc/Pootteot Answor Key (continued) 



Tho Amorican Vocational Association has always domonatrated a,koen 
InterOBt In national legialation which affocto all vocational edu- 
cation. It serves as the spokesman for the vocational forces of the 
nation. Ihe American Vocational Association takes an active part 
in legislative affairs as they. relate to public -education in America. 
From time to time its officers and commltLtees sponsor specific iiiea- 
sures intended to support needed extensions in' programs. Constant ' ^ 
vigilance is maintained and exercised to oppose any legislation 
which would tend to lover the high standards established for programs 

of vocational education. 

(t 

The AVA office ser/es as a source of information and advice to na- 
^ tional legislators and federal and state officials ia. matters per- 
taining to vocational education. The function of AVA* s executive . 
secretary is to ^inform state leaders as to what action is. needed. 
The officials of state affiliated associations and their co-wOrkers 
"must also take the responsibility for acquainting their senators 
. and congressmen with the accomplishments and requirements of their 
vocational' programs . 

5*. The 1963 Vocational Education Act focused attention on services to 
CLI) people and neeting the needs of indi^/iduals . This was^ in contrast 
to prevlotis acts which provided only for training personneL^in a 
^few occ^patior.al categories. The effsct of this shift oT er^hasls" 
was to remove artificial btetrriers to flexibility in student progranH 
Tning> which had developed through the iise of o^ccupational categories. 
This Act marked the beginni'ng of a broader legal, definition for • . 
vocational education. It qualified nore vocational services to 
recei\*e federal suppo^ and it expanded vo'cational guidance to support 

^ all vocational service areas. , ■ - - 

■ -I* . 

. 

,6. The Vocational Amendrants of 1968. Development of large mechanical 
(Ll) equipment threw many people out of work' and created serious economic ^. 
problems ; "social welfare numbers increased and the need for retrain- 
ing displaced workers became apparent. These changes created a need 
for more adxilt education. ' 

rCLl> This Act was the first vocational education legislation to authorize 
2) . ^ funds specifically for the academically > culturally, and physically 

disadvantaged. Ihe Act made provisions for persons who have handl- 
i:ap5^(3ihygi-cal^}- and -w h o n eed special education assistance Or require 

a modified vocational education program.^ 

8. Funding 'priorities for subpart Ir ^ ■ 

Instructional programs ? 
-Elimination of sex bias "and sex stereotyping 
Support services f or vomen . 
Programs for specified heads of households 
Industrial arts programs 
Energjr education 

Cooperative -vocational education 
Vork-stu<^ programs 



Pre/Poattest Anovor Key (continued) ^ 
Funding p'ridritios for subpart 5: 
Bilingual instruction 

Consumer education, including management of resources 
Elimination) of sex bias and sex sj:ereotyping 
Nutrition knowledge and food use 
Parenthood education 



MODULES — COMMON /core CURRICULUM FOE VOCATIONAL EDUCATIO*! 



Categoiy At Introduction to VoQatlonal Education 

A-»l History^ Phlldeophy^ and^ Trends In Vocational Education 
A'-2 Scope> Function^ and Organisation In Vocational Education 
A-'S Vocational Lefelelatlon 

A--k ABBeBBlng the Jot Market and Errrployment TrendB 

Category Bt CooperatlCe RelatlonBhlp 

B-1 Rationale for Cooperative RelatlonBhlpB 

B-2 AdvlBory CoimcllB 

B-3 Cooperative and Work. Experience Programs 

Caregory Ct Vocational StudentB 

C-1 Promoting Vocational Education and Recruiting Eligible StudentB 
s , for Vocational Education ^ ■ 

C-2 ABBeBslng Students* PerBonal CharacterlBtlcs 
C-3 Guidance and Counseling 
p C-l* AsBlstlng Students vlth Special Needs In Vocational Education Program 
C-5. ABBegalng the Needs of the Disadvantaged Student ■■. - 

C-6 Developing Student Leadership Qualities In Vocational Education . 

Programs 
C-T Student Organlaaitlons' 

* Category D: Adxainlstratlon and Supervision ^ ^ 

D^l Fiscal Management of a Vocational Education Program* 
D-2 . Writing a Vocational Education Project /Budget 

D-3 Record Keeping In Vocational Programs 

D-U Conference Leadership - - . - , 

D-5 Selection^ Sxipervlslon> and Evaluation of Personnel 

D-6 School Lav and Its Relationship to Vocational Education 

D-T Staff Development - . . . / " 

'D-8 Implementation of Change 

Category E: Curriculum Design in Vocational Education 

E"l Developing a Currlculttm Design in Vocational Education " 
E-2 Applying Learning Theory to Vocational Education ^ 
E--3 Instructional Strategies , ; * . 

* i.'* * 

^Category F: Stages and Structure of Curriculum Development 
P-1 Theories in Curriculiun Development - ' 
F-2 Building a Curriculum for Vocational Education 
P-3 Applying Curriculum Speci^lcB to Vocational Education 
P-U Safety _ . 

Category G: Evalua:tlon and Research - ' 

G-1 Evaluation Models * . 

G-2. Evaluation Procedures for Local Programs 

G-3 Introduction to l.-jsearch Procedures in Vocational Education 
G-U Research. Design in Vocational^ Education ' 

Development of a Research Proposal in Vocational Education 



